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A.  Include the Following:

· Name- Stephanie Moody

· Date- 18 December 2012
Section 1 – THE STUDENTS

A. Describe Your Class:

This unit is written for a third grade inclusion class. Five students in the class are classified in special education and two are classified as English Language Learners (ELL). A special education teacher pushes into the classroom for 45 minutes twice a day to provide support for the special education students. There is a teacher assistant in the classroom who also provides basic support for any student in the class. An ELL teacher also pushes in during Literacy Block each day to support the ELL students during reading and writing lessons. 
B. Describe Target Student/s: 

Student 1: John Doe
John is an eight-year-old boy who was adopted from Russia at the age of four months old. His development was said to be within the average range and he adapted to his environment in America rather easily John attended preschool and was reported to function within the average range, but was noted to be very shy. His parents are currently unhappy with his current performance in school which shows that he is struggling with early phonics and initial decoding. John is also challenged in the area of written expression. In the classroom, John is well liked by his peers and teachers. He is attentive to the teacher during lessons, yet rarely contributes verbally to discussions. 
1) Like/dislikes

John enjoys math and working with numbers. He does well with calculating numbers and applying what he has learned to math problems. He enjoys Math Block and working with numbers and shows excitement in using math knowledge to calculate answers. He also enjoys practicing his math skills with small groups during learning games. He is often able to assist his peers in computing math problems during class. 

John greatly dislikes any form of written expression. He has a wonderful imagination and great thoughts, but struggles to write them down on paper in a cohesive manner. He gets easily discouraged when asked to write and often attempts to escape the assignment. 
2) Intelligences/Strengths

John’s intelligences and strengths are reflective of his likes and dislikes.  He has a clear strength in mathematics and computation and solves problems with ease using prior knowledge. He also has a very great imagination and often produces fantastic stories verbally for the class. He enjoys coming up with “what if” situations and asks a great deal of questions. He is a very inquisitive young man. 
3) Communication

The student demonstrates significant strength in the area of receptive language. He is able to hear and understand concepts and directions demonstrating superior listening comprehension. He does exhibit a relative weakness recalling sentences spoken orally. He tests within the average range in expressive language.

4) Behavior

The student does not have any significant management/behavioral needs at this time.

5) Academic performance/Subject Specific Performance
Reading: The student performs within the average range in letter-word identification and reading fluency. In class, the student demonstrates mastery of phonemic awareness and recognizes a wide range of vocabulary. The student demonstrates a relative weakness in passage comprehension based on his low average scores on assessments and teacher observation. In class, he struggles to read more than two paragraphs and comprehend what he has read. He is also unable to find the main idea of a passage or re-tell the main events of a story.  
Writing: The student’s broad written language is within the low average range. His writing samples demonstrate ability in the average range, yet he struggles in writing fluency. Classroom observations indicate that the student does not enjoy writing stories even though he has a very vivid imagination. He is hesitant to put his thoughts and idea into writing, which is related to his struggle with writing fluency. 

Math: The student scored well, within the average range, in a broad math assessment as well as calculation and applied problems. He shows a significant weakness in math fluency and is considered to be in the deficient range. In class, the student enjoys Math Block and working with numbers and demonstrates excitement in using his math knowledge to calculate answers. However, he struggles greatly with math automaticity and still does not know all of his addition and subtraction math facts, which is causing him to struggle in higher-level math. 
6) Social Information

Socially, the student related well to peers and fosters positive relationships in the classroom. He has several friends. Teachers and students alike enjoy working with John. 

7) Student support services

Teacher Assistant in classroom-aids in all basic classwork and supports students where needed. 

8) IEP goals
	Annual Goals
	Criteria
	Method
	Schedule

	The student will write 6 organized sentences in a logical, sequential order.
	4 out of 5 trials over 2 months
	Writing samples
	January

	The student will write a short story including the elements of character, setting and plot.
	3 out of 4 trials over 2 months
	Writing samples
	January

	After reading a passage, the student will identify the main ideas and pertinent details, and identify the sentences, which relate the main ideas and details. 
	3 out of 4 trials with moderate assistance 
	Work samples
	June

	After reading a story or passage selection, the student will verbally identify 5 facts about the story, and recall 4 relevant details about the setting, characters and events. 
	4 out of 5 times over 2 months with moderate assistance
	Work samples
	June


9) Related Service 

The student will receive Speech and Language services to help him organize his thoughts and learn how to work on his verbal and written expression. 

10) Modifications and Accommodations
	Modification/Accommodation
	Service Delivery
	Frequency
	Duration
	Location

	Verbal instructions repeated/written down
	Whole class
	Each time directions are given
	No duration
	General classroom

	Use of graphic organizer
	Individual
	Reading and writing tasks
	No duration
	General classroom

	Use of math facts flashcards
	Individual
	Daily
	No duration
	At school/home


Student 2: Maylin
Maylin is an eight-year old young lady in the third grade. Her family moved to America from Guatemala two years ago. Maylin is now capable of holding conversations with peers and adults, but often struggles for vocabulary. Her lack of language skills has affected her studies. 

1) Like/dislikes

Maylin is a very social young girl. She enjoys socializing with her friends and drawing pictures. She is very artistic and has a wonderful imagination. She likes to hear stories read to her and also enjoys any type of group work in class. She enjoys silent reading time where she looks at the pictures in her books. 
Maylin does not enjoy Literacy Block in school as it poses a great challenge for her. She struggles to get past her language barrier. While she enjoys looking at pictures in books, she very much dislikes reading conferences with the teacher, as she is not able to read the books on her own. She also dislikes writing assignments because of her poor spelling skills. 

2) Intelligences/Strengths
Maylin is very strong in science and math. She enjoys conducting experiments and doing group projects in science with her peers. She is a very curious young lady, which lends itself to enjoying science experiments. She has mastered all of her basic addition and subtraction math facts and most of her multiplication facts. 
3) Communication
Maylin is able to express herself verbally to her friends, yet sometimes struggles to find the vocabulary for what she wants to say. Her receptive language skills are much more proficient than her expressive language. 
4) Behavior

The student does not have any significant management/behavioral needs at this time.

5) Academic performance/Subject Specific Performance

Reading: Maylin enjoys listening to stories read aloud and has wonderful listening comprehension. If she listens to a story read aloud, she is able to pick out details of the story and retell the story with at least one detail from the beginning, middle and end. While Maylin loves to listen to stories, her decoding and sight word skills are in the deficient range. She is unable to read a passage with more than two sentences and comprehend its meaning. To make up for her inability to receive information from text, Maylin has developed the skill of using pictures to ascertain information and make inferences about the text. 
Writing: Maylin has the fine motor skills to be able to write letters; she is able to write all 52 upper and lower-case letters legibly. Her struggle with writing begins when she is asked to write full words. Maylin has poor vocabulary and is in the deficient range in spelling. She cannot string sounds together to make words. When she attempts to combine letters, she strings together the wrong sounds. Because of this, Maylin’s writing is sometimes illegible. She is able to organize ideas, but unable to express them in writing. 
Math: Maylin knows her addition, subtraction and multiplication math facts. She is able to do basic computation but struggles with word problems and application mostly due to her inability to read and comprehend the problems. Maylin’s literacy deficiencies cause problems in the area of math. 
6) Social Information
Maylin is extremely social. She enjoys talking to peers who sit near her and engages is conversations at inappropriate times. She has many friends both in and out of the class and enjoys doing group work with her peers. Sometimes her social activity can hinder her focus on schoolwork. 
7) Student support services

Teacher Assistant in classroom-aids in all basic classwork and supports students where needed. There is also an ELL teacher who pushes into the classroom for support during Literacy Block. 

8) IEP goals
The student is not classified, and therefore does not have IEP goals. 
9) Related Service 

The student is not classified, and therefore does not receive related services. However, the student  does receive aid/support from an ELL teacher who pushes into the classroom during literacy block. 
10) Modifications and Accommodations
The student is not classified, and therefore does not receive modifications and accommodations.
Section 2 – THE SUBJECT

A. Subject: Cultures and Civilizations
B. Literacy Focus:



How is this lesson incorporate the literacy standards and goals?
The following ELA Common Core Standards will be met throughout the unit as well as in the individual lesson by exploring different cultural texts such as fables, legends, biographies, etc., and developing and writing their own cultural stories. 

CCSS.ELA-Literacy.RL.3.2 Recount stories, including fables, folktales, and myths from diverse cultures; determine the central message, lesson, or moral and explain how it is conveyed through key details in the text.

CCSS.ELA-Literacy.RL.3.3 Describe characters in a story (e.g., their traits, motivations, or feelings) and explain how their actions contribute to the sequence of events

CCSS.ELA-Literacy.W.3.3 Write narratives to develop real or imagined experiences or events using effective technique, descriptive details, and clear event sequences.

· CCSS.ELA-Literacy.W.3.3a Establish a situation and introduce a narrator and/or characters; organize an event sequence that unfolds naturally.

· CCSS.ELA-Literacy.W.3.3b Use dialogue and descriptions of actions, thoughts, and feelings to develop experiences and events or show the response of characters to situations.
C. Background: 


What has come before this lesson and what will follow? How does this lesson connect to the larger unit?
Before this lesson, the unit involves an introduction to culture and civilization. The unit will discuss where people live and why and elements of U.S. culture such as holidays, music and entertainment, pop culture and media, sports and recreation and food. After this introductory material is presented and assessed, the teacher will introduce the concept that world communities share elements of their culture, and that the U.S. is known as the ‘Melting Pot’ or ‘Salad Bowl’. The students will explore each other’s cultures during a “Museum Walk”. Then, different writings and methods of expressing cultural values, beliefs and traditions will be presented to the class each day, including folktales, legends, biographies/autobiographies, etc. Students will be listening to, reading and evaluating each of these methods of expressing culture and will brainstorm ideas of how to write their own literature expressing elements of their own culture. Lastly, students will be individually planning and completing a project in which they use a form of written expression taught in class in order to express their own values, beliefs and/or traditions in conjunction with their own culture. The will also work as a group to plan an artistic method of expressing their culture including art, music and/or dance and will present it to the class. 
D. Lesson Standards:  

What grade level specific national and state standard(s) are being addressed?
ELA/Literacy Standards- Grade 3

CCSS.ELA-Literacy.RL.3.2 Recount stories, including fables, folktales, and myths from diverse cultures; determine the central message, lesson, or moral and explain how it is conveyed through key details in the text.
CCSS.ELA-Literacy.RL.3.3 Describe characters in a story (e.g., their traits, motivations, or feelings) and explain how their actions contribute to the sequence of events

CCSS.ELA-Literacy.W.3.3 Write narratives to develop real or imagined experiences or events using effective technique, descriptive details, and clear event sequences.

· CCSS.ELA-Literacy.W.3.3a Establish a situation and introduce a narrator and/or characters; organize an event sequence that unfolds naturally.

· CCSS.ELA-Literacy.W.3.3b Use dialogue and descriptions of actions, thoughts, and feelings to develop experiences and events or show the response of characters to situations.
Social Studies Standards- Grade 3

· What is a culture? What is a civilization?

· How and why do cultures change?

· Where do people settle and live? Why?

· People in world communities exchange elements of their cultures.

· People in world communities use legends, folktales, oral histories, biographies, autobiographies, and historical narratives to transmit values, ideas, beliefs, and traditions.

E. What do you want them to know and be able to do:

By the end of this unit, students should be able to define culture and civilizations and give examples of at least 3 different cultures. The students should also know, and be able to name, elements of U.S. culture including pop culture/media, holidays, music and entertainment, sports and recreation and food. Students will know what their culture is and understand important elements of their own culture. They will also be able to express elements of their own culture in writing and in the arts including music, art or dance. 
Section 3- THE CONCEPT MAPS
· What aspects of this subject could I teach?
· Definitions of culture and civilizations will be explicitly taught.

· Elements of U.S. culture will be explicitly taught.

· World communities in comparison with U.S. culture will be explicitly taught. 

· The term ‘melting-pot’ and concepts behind cultural blending will be explicitly taught. 

· Methods of written and artistic expression will be explicitly taught. 

· How can I pre-assess student knowledge? 
· The teacher will use a class-wide SMARTboard activity asking the students to match the definitions of culture and civilization as well as sort between U.S. culture/holidays and World culture/holidays.
· The teacher will also use exit tickets to ask the students to write three things that are part of U.S. culture. 
· How could I teach it?
· Some instruction will be directly taught while other instruction will be peer-based. 
· Group work will be utilized.
· Texts will be used to support learning and material.
· Multiple senses will be appealed to.
· Technology will be used. 
· What are the various products students can create to demonstrate their new knowledge?
· Graphic organizers and writing samples on expressing culture using folktales, biographies/autobiographies, legends, music, art and dance.
· Graphic organizers expressing elements of U.S. culture including pop-culture/media, holidays, music/entertainment, sports/recreation and food. 
· Creating U.S. Culture Books and adding information/illustrations each day of the unit. 
· Participating in “Museum Walk” activity where students share what they have learned about elements of their own culture. 
· Writing a folktale, biography/autobiography, legend, etc. to express their culture in writing.
· Group culture assignment involving ways to express culture through music, art and dance.
· SHAPE-UP Contract
· How can I assess it?
· Each of the products above will be assessed/evaluated using a rubric and/or teacher observation. 
· How will I address the strengths and needs of the target students?
· Student 1- John Doe:
·  John has strength in listening comprehension. This will be utilized during read-alouds throughout the unit during which John will be asked to listen to the story and pick out elements of culture that he hears spoken. 
· John has strength in the area of imagination. This will be tapped into when John is asked to use his creativity to create projects that express elements of his own culture and cultures around the world. 
· John has a need in the area of writing and organization of ideas. To help meet these needs, John will use a graphic organizer to plan and organize ideas without being caught up in full paragraph and sentence formation. 
· Student 2- Maylin

·  Maylin has strength in the area of listening comprehension. When a text is read aloud to her, she is able to pick out and retain important details from the text. This will be beneficial to her when listening to the cultural read-alouds throughout the unit. Maylin will also be able to use the pictures in the story to gain a great deal of information, which is another one of her strengths. 
· Maylin will be asked to organize her ideas, which is one of her strengths. 
· Maylin has a need in the area of writing as she has poor spelling skills and struggles to string together sounds and words for sentences. To meet Maylin’s needs, a voice-to-text computer program will be used so Maylin can speak her information/ideas into the computer without needing to focus on spelling.  As she sees the words being typed on the screen, she will be seeing a model of how the words should be spelled. 
· How will I tier instruction?

STUDENT GROUPING

LIONS: The Excellence Group

- Require minimal support

- Able to achieve more challenging objectives with little to no assistance

TIGERS: The Achievement Group

- Require mild to moderate support

- Minimal learning needs/challenges

- Able to achieve the majority of objectives on their own. 

BEARS: The Readiness Group

- Requires more attention and assistance from adult staff
- Require moderate to heavy support and/or coaching to achieve objectives. 

*The levels in the groups are not based on intelligence levels, but rather on needs in the area of written expression. 

TIERED ASSIGNMENTS

Each group will receive a different set of tiered assignments to choose from based on their academic needs and learning styles. This type of instruction and assessment is specifically tailored to each individual students’ needs and strengths. 

*The different assignments can be found on the SHAPE-UP worksheet.

· How will I address student culture? How is this culturally relevant?
· Student culture will be a focus in this unit as the study is based on comparing U.S. cultures with other world cultures along with understanding and expressing student’s own cultures. In order to make all students feel comfortable, they will only be asked to share and express their own culture if they choose. If they do not feel comfortable expressing their culture to the class, then the teacher will assign them another culture to learn about and express in class discussions and assignments. The focus on this unit is to learn how various cultures blend together to form new cultures. Students will learn how the blending of several other cultures created U.S. culture. Students will be encouraged to accept and embrace their own family cultures. 
Section 4 – THE DIFFERENTIATED LESSON 

What specifically will you do during your lesson? 

	A. Lesson abstract:

This lesson will span over a period of 5 days and will involve review, assessment, tiered individual written expression assignments and tiered group culturally expressive activities. Students will receive tiered assignments based on need and will work in groups with peers of all abilities, learning and growing from one another. In the content area, students will be learning about U.S. culture and other cultures around the world and how culture is expressed in the arts including written expression. In literacy, students will be practicing their organizational and writing skills with the use of graphic organizers. 


	B.  Lesson Goals/ Objectives (Literacy):

· Whole-Class Objectives 
What every student should learn and do? (essential)

· All students should know what culture means and be able to verbally explain what culture is.

· All students should know the basic elements that compose culture, including beliefs, traditions, holidays, food, music, etc. 

What most students will learn and do?      (expected)

- Most students will be able to discuss elements of U.S. culture in comparison with other world cultures. 

What a few students will learn and do?    (enrichment)
- A few students will use what they have learned about the elements of fables, biography and narratives to write stories expressing elements of their own culture. 
· Student Specific Objectives: 

Student 1: John Doe
- At the completion of this unit, John will be able to define culture verbally. 

- John will be able to express the basic elements of culture and give examples from the U.S. including, beliefs, traditions, holidays, food, music, etc.
- John will be able to verbally compare at least three aspects of culture between the U.S. and another world culture. 
- John will use a graphic organizer to express and organize his thoughts before formulating them into sentences.

Student 2: Maylin

· At the completion of this unit, Maylin will be able to define culture verbally. 
· Maylin will express the basic elements of culture and give examples from the U.S. including, beliefs, traditions, holidays, food, music, etc.
·  Maylin will be able to verbally compare at least five aspects of culture between the U.S. and another world culture. 

· Maylin will use a voice-to-text computer program to express her ideas verbally and “written”.


	C. Pre-assessment: 
Information on students BEFORE you teach. How will you gather this information? What do students know about this topic?
To assess student knowledge and understanding before teaching this lesson, the teacher will engage the students in a series of short exercises. 
First, the teacher will give each student an index card. On one side she will ask them to write their own definition for culture. On the other side, the teacher will ask the students to write ways that cultures express themselves (writing fables, legends, biographies, etc, and art, dance, music, etc.). After students are done with their index cards, the teacher will ask the students, “turn to your neighbor and teach them what culture means.” The teacher will instruct partner one to speak for one minute, then for partner two to talk for one minute. Then the teacher will ask, “turn your cards over and teach your partner ways that groups of people express their culture.” The teacher will instruct partner one to speak for one minute, then for partner two to talk for one minute. The index cards will also be handed in to the teacher for further assessment. 
Next, the teacher will create a spider web graphic organizer on the whiteboard or chart paper. The inside bubble, or main idea, will say, “U.S. Culture”. Extending from the bubble will be radial lines. Each student will receive 2-3 post-its. The teacher will say, “think about the different aspects of U.S. culture we learned about and discussed over the past few weeks.  Think of at least 2-3 aspects of U.S. culture that you either identify with or enjoyed learning about and write them down.” The teacher will then instruct students to take their post-its and place them onto the chart surrounding the main idea. The teacher will read through some of the post-its and lead a short discussion about answers that interest her and/or the class. 

The spider web graphic organizer will look as follows:


	D. Pre-requisite Skills:

What other skills do students need to have in order to participate in this lesson?  For students who may not have these skills, how will you teach the skills, or modify the lesson.
In order to participate in this lesson, student need to access prior knowledge from the remainder of the unit including information about the meaning of culture, aspects of culture, methods of expressing culture and aspects of U.S. culture. 

Students will also need to have basic organizational skills in order to organize their thoughts for writing. Most students need to be able to write full sentences and string them into paragraphs of at least 4 sentences. 

Some students will need to know how to compare and contrast two items (two cultures). 

Some students may not have all of these skills. For students who lack the ability to organize thoughts as part of the writing process, graphic organizers will be taught and used. Moderate teacher assistance and/or paraprofessional assistance may be required on either a small group or individual basis. 

The lesson will be modified by using tiered assignments to ensure that all students are able to demonstrate their knowledge and meet the same objectives and goals in a different way that fits their individual learning needs. The lesson will be tiered using a contract sheet called “SHAPE-UP”. Groups will also be assigned based on need. 



	E. Use of related service provider and paraprofessional:  

ELL Teacher

The ELL teacher will push in during literacy block each day, five days a week. This time will be used working 1-1 or 2-1 with the two ELL students in the classroom. The ELL teacher will provide support with vocabulary, letter-sound correlation, stringing together sounds and sentences and basic aid in writing assignment from SHAPE-UP Activity sheet. 

Teacher Assistant

The teacher assistant will be a general aid to the classroom teacher providing support for students where needed. Because the teacher will need to meet with each group/individual child during the span of the lesson, the teacher assistant will support students while the classroom teacher is meeting. The teacher assistant may be assigned a few groups to brainstorm and conference with.


	F. Materials and Assistive Technologies:

Materials

Index cards

Post-Its

Chart Paper/whiteboard and markers

SHAPE-UP activity sheet

Rubric/s

Art supplies (paint, modeling clay, glue, feathers, etc.)

Musical instruments (drum, tambourine, bells, maraca, etc.)

Computers/internet and blogging site

Assistive Technologies

Computers
PowerPoint and/or Windows Movie Maker

Voice-to-Text Technologies






	G. Duration of the Lesson:

5 days- About 45 minutes each day
	H.  Sequence of Lesson (step by step): 

DAY 1
Pre-Assessment/Review/Hook (15-20 minutes)
First, the teacher will give each student an index card. On one side she will ask them to write their own definition for culture. On the other side, the teacher will ask the students to write ways that cultures express themselves (writing fables, legends, biographies, etc, and art, dance, music, etc.). After students are done with their index cards, the teacher will ask the students, “turn to your neighbor and teach them what culture means.” The teacher will instruct partner one to speak for one minute, then for partner two to talk for one minute. Then the teacher will ask, “turn your cards over and teach your partner ways that groups of people express their culture.” The teacher will instruct partner one to speak for one minute, then for partner two to talk for one minute. The index cards will also be handed in to the teacher for further assessment. (5 minutes)

Next, the teacher will create a spider web graphic organizer on the whiteboard or chart paper. The inside bubble, or main idea, will say, “U.S. Culture”. Extending from the bubble will be radial lines. Each student will receive 2-3 post-its. The teacher will say, “think about the different aspects of U.S. culture we learned about and discussed over the past few weeks.  Think of at least 2-3 aspects of U.S. culture that you either identify with or enjoyed learning about and write them down.” The teacher will then instruct students to take their post-its and place them onto the chart surrounding the main idea. The teacher will read through some of the post-its and lead a short discussion about answers that interest her and/or the class. (10-15 minutes)

Introduce Tiered Assignment (15 minutes):
The teacher will break students up into three groups. The first group will be called the ‘lions’ and they will be the excellence group who needs minimal support and can achieve more challenging objectives. The second group will be the ‘tigers’ and they will be the achievement group. They may need mild to moderate support but have minimal needs and are able to achieve the majority of objectives on their own. The third group is called the ‘bears’ and they are the readiness group. This group will require more attention and assistance from the adult staff in the room and will need moderate to heavy support and/or coaching. 

*The levels in the groups are not based on intelligence levels, but rather on needs in the area of written expression. 
Each group will receive their own SHAPE-UP sheet (a contract) that is tailored to their individual needs. 

The teacher will explain the following points:

· The assignments written in the squares are individual assignments. Students will complete these assignments on their own with the assistance of the teacher and other support staff. 

· Each student will be asked to choose one of the square activities to complete on their own. They will cut out the activity they choose and glue it to the second sheet entitled, ‘What Did You Choose?’ 

· Students will meet 1-on-1 with either the teacher or support staff to organize ideas and brainstorm.

· All assignments written in the circles are group assignments. Students will be able to choose their partners and work in groups of 3-4 to complete the assignment as a group with the assistance of the teacher and other support staff. (*These groups will be chosen by the students and will not be grouped by need. Lower-functioning students will learn from higher students and higher students will benefit from tutoring the lower students). 
· Each group will be asked to choose one of the circle activities to complete as a group. They will each cut out the circle of their group’s choosing and glue it onto their own ‘What Did You Choose?’ sheet. 
· Students will be given time to work in their groups during class over a span of four days. Each group will touch base in a short meeting with either the teacher or support staff to organize ideas and brainstorm. 

Individual Work Time (10 minutes):
The teacher will ask students to go back to their desks and read through the individual assignments and decide which one they would choose to complete. The remainder of the class period will be spent planning and organizing thoughts with the use of graphic organizers. 

Homework:

Students will be asked to think about ideas for their assignment and jot down three ideas/thoughts in their notebook for the next day. 
DAY 2

Individual Work Time (25 minutes):
The teacher will allow students to work independently on their square assignments. During this work time, the teacher and support staff including the teacher assistant and ELL teacher will meet/conference individually with students to offer support where needed and guidance in their assignments as well as check up on their progress. Students may ask questions.
Group Work Time (30 minutes):
The teacher will instruct students to choose their partners using a systematic method of choosing one students name out of a bag and allowing them to choose two partners. The teacher will then instruct students to meet in their groups and read through the circle assignments together and decide as a group which assignment they would like to complete together. Students will then brainstorm ideas as a group and write a list of supplies they are requesting from the teacher. 

*Teacher and support staff will circulate the room and briefly conference with each group to offer support in decision-making and initial planning stages.

Homework:

Students will be asked to complete a first draft/initial draft of their individual assignment.
DAY 3

Individual Work Time (15 minutes):
Students will be instructed to complete a final draft/complete their individual assignment completely. Anything that is not complete will be done for homework.
Group Work Time (35 minutes):

The teacher will instruct the students to meet in their groups and follow/complete the following steps:
1.) Begin the planning and artistic aspect of their assignment. Guidelines: If the group is creating an art project, it should be nearly complete, other than a few small details to be added. If the group is creating music, they should have the instruments in their possession, know which student is playing which instrument and have a basic song/tune. If the group is planning a dance, they should have the parts assigned and the dance choreographed. (The teacher and support staff will prompt this as they circulate.)

2.) As a group, practice presenting/rehearse the cultural expression they have chosen. 

Homework:

Students will complete any part of the individual assignment that is not yet complete. 

DAY 4
Group Work Time (40 minutes):
The group will work together to put the final touches on their assignment. It must be prepared in full for the presentation the next day. 

The group will do a dress rehearsal or practice presenting their artistic cultural expression in preparation for the next day. 

DAY 5

Final Preparations (10 minutes):

Groups will be able to meet for ten minutes to make any final preparations for their presentations/performances.

Group Presentations (35 minutes):
Student groups will take turns presenting their group projects to the class. Students will be asked to explain which project they chose, what culture they used and then present the outcome. 
Students in the ‘audience’ will be given a few moments to comment on the presentation and ask any questions. 

EXTENSION

After all presentations have been completed, the teacher may create a Venn Diagram to compare and contrast two or three cultures from one another and/or from the U.S. 


	I. Student Grouping & Tiered Assignment: 
STUDENT GROUPING
LIONS: The Excellence Group
- Require minimal support

- Able to achieve more challenging objectives with little to no assistance
TIGERS: The Achievement Group
- Require mild to moderate support

- Minimal learning needs/challenges

- Able to achieve the majority of objectives on their own. 
BEARS: The Readiness Group
- Requires more attention and assistance from adult staff
- Require moderate to heavy support and/or coaching to achieve objectives. 
*The levels in the groups are not based on intelligence levels, but rather on needs in the area of written expression. 
TIERED ASSIGNMENTS

Each group will receive a different set of tiered assignments to choose from based on their academic needs and learning styles. This type of instruction and assessment is specifically tailored to each individual students’ needs and strengths. 

*The different assignments can be found on the SHAPE-UP worksheet.

	J. Teaching Research Based Strategies:

What teaching strategies will be used to help the    

Students’ learn?  



	K. Behavioral Considerations:  What behavioral strategies will you use to keep all students engaged? Do you anticipate that any students will exhibit challenging behavior during this lesson? What positive behavioral supports will you put in place, if necessary? 


M. Detailed Outline

· Transition: Include how you will transition students (activity to activity, location to location, whole class/small group, etc.).

· Flow: Double Check that your objectives match your teaching and your assessment.

· KEY: Mark each step in your plan with the following code.

· Use of various multiple intelligences

· Use of various components of Culturally Relevant teaching
· Use of target students’ strengths, IEP goals, accommodations and modifications
Section 5- THE ASSESSMENT

Evaluation of your students' learning
A.   Formative Assessment

       What information will you collect throughout or in an on-going manner?

B.     Summative Assessment (This should be connected to the lesson goals)
         What are you assessing? How you are assessing it? What criteria are you using? Are you using a rubric or tool 

          to assess student work?
Section 6 – THE REFERENCES
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